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ABSTRACT
The Action Research project was designed to help me examine literature, collect/report
data, and answer research questions focused around the key themes of: creating an inclusive
classroom environment, the integration of technology in a high school social studies classroom,
and the implementation of researched based subject specific teaching practices. Action research
was designed for me to use data from my first teaching experience of the course of a year in the
MAT program. I used the knowledge from all the classes I completed in the program to help
guide my learning through the action research process. I used self reflective journaling to help
provide a path for future decisions and behavior, I analyzed a number of different documents to
track improvement and compare and contrast lesson plans, and I listened to observation feedback
from both my mentor and supervising teacher.
The forms of data collection listed above helped me to examine my own teaching
practices while explicitly highlighting strengths and areas for improvement within my own
teaching. Through extensive action research I was able to gain the knowledge of how I can
improve in highlighted areas to increase my ability as an educator. Action research has provided
me with emerging themes that I will focus on as I continue my journey as a teacher.
Action research is something that I will continue to perform going forward. I have
learned so much about the process of action research and now understand the importance and
opportunity action research provides to truly a better version of myself. I am excited to see what
findings will come from future practice.
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Chapter 1
INTRODUCTION
Philosophy of Education
Education is essential to the growth and development of the United States and our human
society. The importance of education has deteriorated in the recent past and this narrative needs
to change, as the leaders and decision makers of our country are in the classroom right now. All
students deserve an equal opportunity to learn and develop into the best version of themselves.
This equal opportunity should be provided to all students including students of color, students
with disabilities, and emergent bilingual students. Students do not learn exclusively from content
and there are many opportunities within the education system that will increase students' ability
to be successful in the real world.
A short list of examples of knowledge that are not content based vary from interpersonal
relationship skills, cross cultural awareness, teamwork, and understanding different perspectives.
These learning opportunities can’t go unnoticed. I need to keep this in mind because I imagine
myself getting lost in content and standards, while not truly preparing my students for success
outside the classroom. Having the ability to differentiate instruction, and be unique and creative
with lesson planning will allow me to challenge and motivate students to be confident, as they
progress into the next chapters of their lives.
As a teacher, I understand my teaching philosophy will change over the years from
personal experiences and action research. I am challenging myself to maintain the mentality that
I am never as good of a teacher as I can be, and there is always room for growth. Being proactive
and critical in reflection, while taking advantage of learning opportunities will be something I
strive to do throughout my career as an educator.
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Teaching Goals
I have a plethora of teaching goals I want to fulfill throughout my career. I have narrowed
my scope to three main components that display my teaching goals for the future. These
components are: creating a strictly inclusive learning environment; creating relationships with
students that go beyond teacher to student; and present equal opportunities that will prepare
students to be successful in life outside of the classroom.
Creating an inclusive classroom environment is a component that will always be a goal of
mine. A strong environment creates a foundation in every class, no matter what the subject
matter or grade level. Students need to feel safe enough in the classroom to express themselves,
ask questions, make mistakes, and build relationships. Students need to learn from each other as
much as they learn from me. They will be able to share background experiences and cultural
knowledge with their peers from a perspective that I just do not have. All students need to be
held to high expectations, with the understanding that both they and I believe in their ability to
accomplish their biggest goals. Kozol (2005) reflects on the experience that some students have
had in the classroom. The article provides minority student perspectives of how they view
themselves within the system of education in place.
“You're ghetto," said Fortino, "so we send you to the factory." He sat lowin his desk
chair, leaning on one elbow, his voice and dark eyes loaded with a cynical
intelligence. "You're ghetto-so you sew!" (Kozol 2005, p. 592).
This conversation took place between students, Fortino was telling a younger student that
it does not matter what they want to do, if you are of color, you are ghetto and all you are good
for is sewing. This is a shot to the heart of the education system. Students should not believe their
future is set because of their appearance. Kozol (2005) is deliberate with his words and describes
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this as an apartheid for America, which displays the significance of the situation. I need to make
a continuing effort to hold students accountable and at a high standard, not only because I believe
in them, but more importantly so they believe in themselves.
I am now shifting the focus to my next teaching goal which is, making relationships with
students that go beyond just teacher to student. I want to clarify that my goal is not to become
friends with all my students, rather create relationships where we work together and learn from
one another. I do not want to be a dictator in the classroom, but I understand it is important to
maintain control. I believe it is possible to achieve both. This can be done with careful planning
and specific proven teaching practices. Students should see me as a guide as they go on their
educational journey. If students and I can build relationships based on trust, the level of
motivation and learning will increase knowing we are all on the same page.
Now to focus on my last teaching goal. Presenting opportunities for students to acquire
skills that will prepare them to be successful in life outside of the classroom. I do not believe that
content should be the main driving force for unit planning. I do not expect students to remember
all the content information that I teach throughout a school year. This expectation is unrealistic
and there is too much information thrown at students from all their classes to expect full
retainment. The skills that students learn from classroom activities have more or equal value to
the content itself. For example, developing skills of critical thinking, media literacy, problem
solving, teamwork, communication, and analyzing multiple viewpoints to make decisions are all
skills I want to help students develop.
Overall, my teaching goals are attainable but will require a plan. I must challenge myself
to never stop learning. Two things I will try to avoid at all cost is burnout and becoming
complacent. I am aware it is easy to say this before my teaching career begins, so I may be in for

9

INCLUSIVE EDUCATION AND TEACHING SOCIAL SCIENCES
an awakening. I do know from personal experience though, as a student I was able to tell when
my teachers were complacent and going through the motions. Signing up to be a teacher means I
am now in the service business and it is no longer about me. My focus becomes presenting
opportunities for students to learn in the classroom. I am hopeful that staying strong to my core
values and constantly referring to my values will keep me on the track when I begin to feel tired
and worn down.

Effective Strategies That Will Help Me Meet My Teaching Goals
The first thing I must do in order to progress towards my teaching goals is create an
inclusive environment. This is an environment where students feel free to be themselves and
learn from each other. A strategy I had in mind would be to create a cultural word bank poster to
display in the classroom. Each student will have an opportunity to write a word on the poster that
describes something about themselves or their culture. If I can get a feel for my students I may
ask them to elaborate on why they chose that word, but understanding this is not something I
would do on the first day of class. I would not want to pressure students into a state of
uncomfortability before we even begin our class together.
To help reach my teaching goals I will follow the layout of the INTASC Model Core
Teaching Standards. The standards are a valuable resource that will help me to teach at a high
level over a long period of time. As mentioned, I do not want to become complacent after years
of being in the classroom and I believe following these standards will push me to stay current
and proactive. Tying in with my goals of an inclusive environment, I will strive to have a
complete toolbox and understanding of how to personalize learning for diverse learners (Council
of Chief of State Officers, 2011). The standards specifically state “Teachers need to recognize
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that all learners bring to their learning varying experiences, abilities, talents, and prior learning,
as well as language, culture, and family and community values that are assets that can be used to
promote their learning” (Council of Chief of State Officers, p. 3, 2011).
The INTASC standards also acknowledge and encourage educators to not only teach
students academic skills, but global skills as well (Council of Chief of State Officers, 2011). This
relates closely to my teaching goal of educating and challenging students to grow and obtain
skills/abilities to be successful outside of the classroom. I want my students to be fluent in areas
such as global awareness, ethics, technology expertise, interpersonal skills and more. I
understand this will be a challenge. I will probably not be able to achieve all of the standards
within one or two years, which is referring back to the standards consistently will greatly benefit
myself and my students.
Another strategy I want to use in the classroom early and often is flexible grouping.
Flexible grouping entails breaking students up into different groups frequently and thoughtfully.
The idea is that each student has multiple opportunities to work with one another, within
different environments, while engaging in a variety of activities. It is important I assign each
student a “respectful task” that provokes their curiosity and motivation to learn. The number of
students within each group should also vary over time. I imagine myself leaning towards
breaking the students into different groups every 3-4 weeks with there being at least 1-2 group
sessions per week. The groupings can be arranged in a variety of different ways; readiness needs,
similar interests, opposing interests, preferred way of learning, heterogeneously/homogeneously,
teacher choice, students choice, and sometimes randomly.
Each student should be assigned a “respectful task” to guarantee their participation and
ensure inclusion. As a teacher, spending time with each group is crucial and allows me to gain

11

INCLUSIVE EDUCATION AND TEACHING SOCIAL SCIENCES
clarity on what is being learned within each group, as well as having more opportunities to relate
with each student individually. Providing positive feedback should be given at the end of each
week to propel their learning for the weeks to come.
There are many other classroom techniques I could use to create a positive inclusive
classroom environment but not every class is the same. Some classes may need more time and
unique practices to help them build confidence and relationship within their own learning.
Weinstein et al. (2004) mentions how students with a Hatian background respond differently to
different teaching techniques. Having the ability to understand students and where they come
from, will increase my ability as an educator to challenge and push them along their journey of
becoming independent learners. (Weinstein et al., 2004).
Now, I want to briefly review strategies that will help me reach my next teaching goal of
making relationships with students that go beyond just teacher to student. As I have mentioned
earlier, this does not mean that I strive to become friends with all my students, but I do want
them to feel as if I am going through their journey alongside them. To do this, I will strive to find
ways to base my teaching off of student-centered instruction rather than a teacher-centered
approach.
To be successful organizing lessons around student-centered approaches, there needs to
be opportunities for students that will allow them to access and build on prior knowledge. Arman
(2018), provides an explanation of where the student-centered approach comes from. Originally,
a student-centered approach resonates with the learning theory of Constructivism.
Constructivism is an approach to teaching and learning based on the idea that learning is the
result of mental “construction” (Arman, 2018). In other words, students learn by fitting new
information together with what they already know.
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Student-centered learning in the classroom will encourage students to be responsible for
their own learning. In order for this to happen, as a teacher I must do less talking in lectures and
promote more classroom discussions with guiding questions that will allow students to be the
‘drivers’ of the unit. I also plan on including students in the assessment process. Allowing
students to review and correct each other's work will force them to look at content from a
different perspective. Personally, I have learned the most since I have started to teach or correct
work on a certain topic. Challenging students to be in this new role will be something that I do to
enact a student-centered learning approach.
Creating real relationships with my students will be extremely important in reaching all
of my teaching goals. I must maintain high expectations and standards for my students and hold
them accountable. This does not mean I am to be super strict all the time or downgrade students
when they make mistakes. Instead, I will have high expectations because I want students to strive
for an infinite ceiling. If students have trust in me, then their leaning in my classroom will
become less forced and student engagement will be easier to motivate.
Also, I must put in effort to learn about students and their lives outside of the classroom.
This is important because if a student is not living up to their potential then it is my responsibility
to identify the root of their underachievement and help find and solve the problem, if applicable.
With that being said, I will not be able to reach every student on the same emotional level. I will
work together with staff around the school to see if they have any idea of why the students'
actions are what they are. For example, if I have a student who is not doing their homework, I
can not just tell them they need to do their homework and expect results. Rather I can ask why
there is a lack of performance and effort? It may be they have to take care of their siblings at
home, or they are working two jobs to help their parents. When situations like this arise then
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accommodations can be made to help them reach their educational goals, without lowering
expectations. Everyone has their own lives and problems and students are no different. It would
be unfair of me to give up believing in a student because of external factors outside of their
control that I am completely unaware of.
Lastly, I have identified strategies that will help meet my last teaching goal of presenting
opportunities for students to acquire skills that will prepare them to be successful outside of the
classroom. This goal is something that I can work on repeatedly in all the lessons that I plan.
Finding ways to challenge students to think outside the box will be a technique frequently used
in my classroom. To do this I will ask students essential questions while challenging them to
elaborate on their findings. I plan on using this method more than asking students close ended
yes or no questions. Consistently challenging students to think critically will help them in future
job opportunities/careers. For example, let's say a student becomes employed by a clothing
company and gets asked by the boss if they should run a new clothing line. You can imagine
their input will not win over the boss if they answer strictly yes or no, with no reasoning or
supporting argument. Students need to be prepared to elaborate on their thoughts to make
meaningful wise contributions.
Another strategy I will use within my teaching methods is differentiation within
instruction and assessment. This will prepare students for their future because it will give them
ample opportunities to learn in a variety of ways. Personally, I have worked a couple different
jobs and all of them required a different type of learning than the next. Learning could come in
the form of hands-on or learning a new technological system. If students only learn one way in
school, then their ability to learn and adapt in the future will be weak. Also, differentiated
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instruction and assessment aligns perfectly with my teaching goal of creating an inclusive
equitable environment.
I also strive to be really good with technology integration within the classroom.
Technology is the driving force behind the world today and students should be prepared to learn
from technology, as well as having high operational skills. In order to fulfill this goal I plan on
following the Substitution, Augmentation, Modification, and Redefinition (SAMR) and
Technological, Pedagogical, and Content Knowledge (TPACK) framework, especially when
using lessons that have been passed on from other teachers. The SAMR framework focuses on
increasing the efficiency of technology used in lesson plans to build on students' prior knowledge
and skills (Hilton, 2015). The more students can work with different technologies, the better
prepared they will be when they leave the classroom.

Conclusion
Throughout Chapter 1, I have stated my teaching goals and philosophy. I have brought
light to the importance of inclusion and strive to establish a classroom that is truly inclusive and
creates equal learning opportunities for all students. I have briefly focused energy and research
efforts on technology integration which I believe will prove to be substantial to my growth as an
educator. I have cited articles and literature throughout the Chapter but more work must be done.
In Chapter 2 of my Action Research Project I will perform an in depth literature review,
examining work from authors and professors across the nation. The basis of my literature review
will be driven by two major guidelines. One, my teaching goals which I have introduced and
two, 3 essential research questions that I have created based on my learning throughout the
program. My research questions are: How do I create an inclusive classroom environment where
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each student has equitable opportunities to reach their highest potential?; How do I implement
technology into the classroom that increases learning and translates to the work environment?;
and finally, What research specific practices can I use that have been proven to succeed in a
variety of Social Science classrooms?

Chapter 2
REVIEW OF THE LITERATURE
Purposes and Objectives for the Literature Review
My purpose in this review of the research was to build a knowledge base that allows me
to create elaborate and effective solutions that fulfill my 3 research questions. I searched for
research on inclusive practices and culturally-responsive pedagogy to increase my knowledge on
strategies to inspire my students to activate prior knowledge, while enhancing their
self-confidence as learners. I researched in depth studies on technology integration into the social
sciences classroom. Finally, I searched for effective practices with subject-specific content that
will allow me to prepare students for the workplace, which aligns tightly with my teaching goals
and philosophy of education.
This literature review addresses my knowledge of these concepts as a foundation for my
understanding to set goals and grow throughout my teaching career. I especially looked for
research that described effective strategies that fulfill each of my themes, while giving real life
examples in an effective classroom. Application of this research was an essential part in building
my own knowledge base for this project.
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Procedures for the Literature Review
I selected literature for this review based on several specific criteria. I narrowed my
research to inclusive education and effective teaching practices if it contained the following
descriptors: scaffolding techniques, diversity education, and subject-specific teaching practices.
This search yielded 67 relevant articles. In order to narrow my findings and make them more
specific to this research project, I then focused my review efforts on articles that discussed
culturally-responsive pedagogy and technology integration. From there, I looked for articles that
supported sub-themes that emerged from the major topics in my literature review. These
sub-themes are: 1) Inclusive Education, 2) Effective Instruction/Technology Integration, and 3)
Subject-Specific Teaching Practices. For these sub-sections, I initially searched the EBSCO
database for articles that met the keyword criteria listed above. I also conducted a search for
books in the database of the Hamersly Library at Western Oregon University. After finding these
books and articles, I hand-searched their reference lists as sources to find additional, related
articles and books.
In order to integrate the literature review, I developed a coding protocol and
corresponding separation of research into the major themes: Inclusive Education, Effective
Instruction/Technology Integration, and Subject-Specific Teaching Practices. I read each article
to determine how it fit within these broad thematic categories, and then, through a process of
reading and rereading for salient features of each study, I determined the subheadings in the
literature review. My intent was to start with a broad treatment of each theme and then to
systematically reduce broad understandings. With a focus on inclusive education and high
leverage practices, I gained specific understanding of how these themes are present in research
about culturally-responsive pedagogy and technology integration.
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Effective Teaching Practices
This literature review pushed me to focus my research efforts on evaluating teaching
practices that will help fulfill my goals as an educator. My teaching goals stated in my
philosophy boil down to three outcomes I want my students to experience and leave with. These
teaching goals are: creating a classroom environment where students feel included and
comfortable to be themselves, create relationships with students that go beyond teacher to
student, and present the opportunities for students to be best prepared and successful in life
outside of the classroom. Having these goals in mind, helped construct my research questions
and criteria to be specific and supportive of what I strive to accomplish in the classroom.
One of the major findings from my research came from the authors Banks et al. (2001).
Teacher learning is one of the five categories that Banks et al. (2001) mentions when outlining an
elaborate framework that helps combat exclusion in schools today. Banks et al. (2001) state that
teachers must continue their education about diversity throughout the entirety of their career.
This is crucial because of the existing cultural gap that exists between students and teachers
across the nation. Throughout commitment to professional development programs, teachers will
learn: to uncover personal ideals about diverse ethnics groups; become more knowledgeable
about the history of different cultures and races; analyze multiple perspectives; realize how
systematic racism molds classrooms today; and obtain skills needed to acquire teaching equity
and culturally-responsive pedagogy (Banks et al., 2001). I had predictions about the importance
of teacher learning and my research findings supported my hypothesis, teacher learning plays a
huge role in the framework of my teaching philosophy.
The next big idea highlighted from my research of effective teaching practices was the
importance of technology integration within lesson planning. One of my teaching goals within
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my teaching philosophy revolves around preparing students to be successful in the outside world
and in the workplace. A study done by researchers summarized in the article by Silva et al.
(2020), provides evidence that proves technology integration increases the intellectual ceilings
of students in classrooms of all subjects.
I made assumptions that technology integration plays an important role in preparing
students for the workplace, but the article mentioned increased the credibility of my initial
prediction. In the findings, Silva et al. (2020) found that making efforts to expand the classroom
to remote laboratories, supporting practical activities, and the use of VLE will increase
motivation due to creating a variety of teaching and learning opportunities (Silva et al., 2020). In
order for technology integration to grow, teachers must continue to be proactive in their learnings
and understandings of new technologies. This point ties together two of the most important
research findings that support my philosophy and teaching goals.
As I started to wrap up my research, I turned to focus on how to be an effective teacher
and more deliberately examined teaching practices in my specific content area of social sciences.
What I found was that before I could focus on certain practices, I needed to know ‘what to
teach’. In order to narrow the scope of what to teach, I referred to an article written by Percy and
Duplass (2011).
I have recurring concerns about how to narrow the scope of what is essential to teach in
social science classrooms. The article states, “teachers cannot realistically cover all the material
that most national and state standards require” (Percy & Durplass, p. 113, 2011). The article goes
further by providing 10 questions for teachers to think about when creating a course plan. More
specifically, the authors go on to mention the 10 questions which are especially useful when
dealing with large topics in American history, such as World War II (Percy & Durplass, 2011).
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Overall there are three important themes I chose to evaluate for my scope of learning: inclusive
education, technology integration, and teaching practices in social sciences, guided my research
throughout the entirety of my literature review.

Research Studies
This research study combined strands of complementary research literature, centered on
three sub-themes. First, I discuss sub-theme 1, inclusive education. Second, I consider research
on sub theme 2, effective instruction and technology integration. I choose to combine effective
instruction and technology integration because without these sub-themes intermixed, I would not
be able to reach my teaching goals set forth in my philosophy. Finally, I reviewed research on
subject-specific teaching practices because I want to be the best teacher I can be in a social
sciences classroom. The combination of all these sub-themes will initiate the process of meeting
my teaching goals, with supported research strategies and criteria to focus on when participating
in action research.

Inclusive Education
Inclusiveness is a recurring topic within my philosophy of education. As society grows
and continues to become more diverse, the classroom needs to adapt with the societal
environment. All students in the classroom must be held to high expectations, this does not mean
all students need to be held to the same expectations. Each student is unique, has different
interests, different learning styles, and abilities. The key is to build a relationship with students
that will allow educators to learn more about them and adjust lesson planning, teaching styles,
and classroom environments based on interpersonal relationships.
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I will be a white teacher in the classroom, and I need to take all the opportunities I can to
learn from my students of color in order to increase my ability to create inclusive learning
environments. Throughout my literature review, Kozol (2005) exposes how schools can make
students feel excluded and worthless. Kozol (2005) informs the readers of a conversation he
experienced between to black students about the level of belief the school system had in them.
Students in the classroom said,
“You're ghetto," said Fortino, "so we send you to the factory." He sat lowin his desk
chair, leaning on one elbow, his voice and dark eyes loaded with a cynical
intelligence. "You're ghetto-so you sew!" (Kozol 2005, pg. 592).
Hearing this from students, clearly exposes the lack of inclusive education that happens
in some schools within the U.S. To combat this problem of inclusion, I turn to the 12 essential
principles that are put into 5 categories by Banks et al (2001). The 5 categories are; Teacher
Learning, Student Learning, Intergroup Relations, School Equity, and Assessment (Banks et al.,
2001). As I mentioned earlier, teacher learning was one of my guiding principles throughout my
research of literature. Within the article, the authors elaborate on the process of narrowing the
existing gap between teachers and students (Banks et al., 2001).
According to Noguera (2003), teacher learning needs to increase in the areas of possible
environmental and cultural factors that contribute to this existing gap mentioned. Studies have
proven that the lack of access to healthcare, nutritional values, housing situations, and parental
situations are all variables to increasing ‘at risk’ behaviors (Noguera, 2003). Noguera (2003)
goes on to mention the importance of identity and how personal belief in oneself plays an impact
on academic performance. Students at a young age start to create their own racial identity, but
not necessarily an identity taught by teachers. Students get a sense of racial identity through their
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peers, and when name calling and derogatory terms are thrown at students of color their sense of
belonging decreases, which pushes out inclusion, and widens the existing gap that minority
students feel (Noguera, 2003).
The second and third categories, student learning and intergroup relations have the ability
to coincide within each other. Student learning revolves around the idea that schools need to
provide opportunities for all students with the opportunity to learn and meet high standards
(Banks et al., 2001). Banks et al. (2001) states that students with similar background knowledge
and learning proficiencies will perform at higher levels when more is expected of them. Along
with high standards, teaching students the different meaning of concepts from different cultural
perspectives will help them better understand the people and cultures around them (Banks et al.,
2001).
Banks et al., (2001) then set the notion that student learning and intergroup relations
coincide with each other. Schools should make efforts to allow group work and cross-cutting
subordinate groups which results in an improvement in their social intergroup relationship skills
(Banks et al., 2001). The authors continue by highlighting that creating opportunities for students
to work in subordinate groups can help counteract stereotypes, if each student has the
opportunity and ability to apply their diverse cultural and educational backgrounds (Banks et al.,
2001). The issues of diversity, educational backgrounds and equal opportunity have been lumped
together by many as "Critical Race Theory."
Yosso (2005) takes a unique approach to Critical Race Theory. Yosso (2005) challenges
educators to observe the challenges students of color face within their low income communities
as a benefit, rather than a burden. This Critical Race Theory approach encourages the
commitment of schools to allow students of color to build on their prior knowledge and skills of
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living in a harsh environment (Yosso, 2005). Yosso (2005) continues to state that if schools
categorize students of color that live in harsh communities as having a ‘disadvantage’, they are
just lowering their expectations. Students will not gain the proper knowledge, skills, social
abilities, and cultural capital to be successful inside or outside the classroom(Yosso, 2005).
Continuing with the struggles of educating students within low income communities, I
researched the work of Ullucci and Howard (2015). Ullucci and Howard (2015) stress the
importance of what Yosso (2005) also mentions. There is a connection to the coexisting concept
that deliberate attention needs to be given to the perspectives, knowledge, and values that
students of low income backgrounds have (Ullucci & Howard, 2015). The authors come to the
conclusion that preservice teachers must be aware of students in low income communities,
before they are immersed in the negative data that categorizes students from poverty. This is
crucial because preservice teachers should not get caught in the negative pathological thinking
about the inability to learn and succeed in the classroom of students who come from
impoverished backgrounds (Ullucci & Howard, 2015). If teachers fall into this negative
categorization, they will not hold students to the high of standards they need and deserve, which
will help guide them to a successful educational journey (Ullucci & Howard, 2015).
Kohli (2014) provides valuable information to the process of creating a racially-just
classroom. Kohli takes the opportunity to relate to the Critical Race Theory framework to help
expose the systematic racism that has been embedded into U.S. society. The article gives
examples of how systematic racism is woven into society. An example would be how people of
color tend to label straight hair as good hair and how lighter skin better coincides with beauty
than dark skin. In addition, Kohli (2014) addresses systematic racism by comparing and
analyzing differences in clothing. For example, he explains how Western suits are found to be

23

INCLUSIVE EDUCATION AND TEACHING SOCIAL SCIENCES
more distinguished and formal whereas various forms of traditional clothing are seen to be less
desirable and less distinguished (Kohli, 2014).
Tomlinson and Moon (2013), distinguish the importance of how clear and precise
assessments can lead to a more inclusive environment, while setting high standards for all.
Tomlinson and Moon (2013) go on to mention that students’ learning can be affected by three
different areas; readiness, interest and learning profile. Each student is unique and creating
assessments to address all of these categories is a challenge. Readiness is related to how close
students are to current learning targets. Not every student has the same readiness, performing
different pre-assessment strategies will help educators determine their students’ readiness and
plan lessons, accordingly.
Interest is simply discovering ways to determine what students are interested in.
Tomlinson and Moon (2013) provide a technique to learn about student interest which is, through
group collaboration and discussion. Setting aside time away from content for students to learn
about each other and share their interest with the class is completely necessary. Student learning
profiles persist in a student's preferred way of learning whether that be through videos, reading,
lectures, hands on activities, etc (Tomlinson & Moon, 2013). Tomlinson and Moon (2013) also
make it clear that using only one or two different assessment techniques will not suffice in the
process of creating equity in education.
Tomlinson and Moon (2013) mention that teachers must have the ability to wear different
hats to understand their students, which will allow them to create clear and precise assessments
that meet with the specific learning needs of the students. According to Tomlinson and Moon
(2013), the hats teachers should be able to wear include; arbiters, salesmen, lawyers, counselors,
and negotiators.
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To wrap up Theme One, Bulman (2002) analyzes how Hollywood films tend to create a
false narrative when making movies of classrooms in middle class society. Hollywood uses the
formula that low achieving students can be transformed by the efforts of one person at the
school, usually a teacher or an administrator. Bulman (2002) explains these films do not address
the overlaying factors such as unemployment problems in the inner city, equity funding in
schools, and the sensitivity to racial and social class differences. Bulman (2002) urges that the
whole picture is not taken into account and it is not as easy in real life to create positive change
for students in the middle class society. There needs to be a team within the school and
community that works together to create this positive change that Hollywood films make seem
so easy. (Bulman, 2002).

Effective Instruction and Technology Integration
Effective instruction is obviously a main component of being a successful teacher. which
is why I choose this topic to drive parts of my research. Technology integration is another key
component to being successful in today's classroom. As previously mentioned, technology needs
a place in the classroom if students want to prevail in the workplace. High school students are
becoming more and more equipped with technology skills. Many are more tech savvy than some
of the teachers. It is extremely necessary for teachers to continue to learn about new technology
and ways to implement it into the classroom. Knowledge and implementation of technology will
help to increase motivation, as well as challenge students to think critically and improve their
technological skills. Because technology is such a driving force in society today, effective
instruction and technology integration must go hand in hand.
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Arman (2018) evaluates a student-centered approach to teaching, which became my first
component of effective instruction. Students need to be involved, have a voice in their learning,
and be producers of their own knowledge. Arman (2018) mentions how constructivism in
education got the ball rolling for the ideology of the student-centered learning approach. Arman
(2018) goes on to mention constructivism is based around the overarching questions of; How
does human learning take place? How is knowledge constructed? How does someone's personal
environment affect their learning process? The answers to these questions are not the same for all
students. Therefore, effective instruction can become complicated. Arman (2018) also states that
it is preferred if teachers can assume different roles at different times in the lesson. Different hats
teachers wear in the classroom are leader, helper, and collaborator (Arman, 2018).
Cornrelius-White (2007) conducted an analysis with a focus structured around six
research questions that measured the degrees of association between different variables involving
person-centered/teacher-student strategies and relationships that lead to positive student
outcomes (Cornelius-White, 2007). The results demonstrated most success came from greater
correlations between the following variables; Composites, Nondirective, Empathy, and Warmth.
Overall, the findings confirmed there is also greater correlation between positive teacher-student
relationships and positive student success than person-centered variables and student success
(Cornelius-White, 2007).
Part of creating effective instruction is having the ability to clearly communicate and
scaffold academic language development. Gottlieb and Ernst-Slavitt (2014) constructed an article
focused on the narrative of identifying the difference between Basic Interpersonal
Communication Skills (BICS) and Cognitive Academic Language Proficiency (CALP). Gottlieb
and Ernst-Slavitt (2014) come to the conclusion that BICS has a closer relation to the language
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students use in informal settings, while CALP tends to focus on language in formal settings, such
as the classroom and the workplace (Gottlieb & Erst-Slavitt, 2014). Within the article the
Gottlieb & Ernst-Slavitt (2014) acknowledge that CALP language is much more difficult for
students to fully grasp and may require scaffolding techniques. Scaffolding techniques include
the implementation of multiliteracies. Visual aids, social media, TV, and the internet are forms of
digital literacy that will allow students to better understand complex academic language while
making more connections to their everyday life (Gottlieb & Erst-Slavitt, 2014).
Tying in with digital literacy, I am now going to shift my research to Keeran and
Levine-Clark (2014). This article touches on the fact that many students are visual learners.
Educators can set goals to incorporate visual aids in lesson plans to help develop students into
independent learners (Keeran & Levine-Clark, 2014). Infographics, TV shows, magazines,
picture books, etc. are examples of the various forms of visual aids Keeran and Levine-Clark
(2014) mention integrating. The claim of visual literacy helping students to become independent
learners is supported by the fact that visual tools carry the unique ability to allow students to not
only make connections to new learning, but also activate prior knowledge and build on that basis
as well (Keeran & Levin-Clark, 2014). This comes with the realization that it is important to
have visual literacy across all disciplines, as well as having strong relationships with the
academic librarians on campus (Keeran & Levin-Clark, 2014). It will be difficult for one teacher
to be solely responsible for meeting students’ visual learning needs.
Technology integration is essential in providing students with skills to be successful
outside the classroom and in the workspace. Silva (2020) states important aspects that are
essential to being successful implementing the TPACK framework for technology integration
within the classroom. The article states, TPACK as a framework focuses on 3 categories of
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knowledge that teachers must be efficient in, which are: Technology, Pedagogy, and Content.
The goal of technology integration is not to blindy use technology in the lesson, but to have a
rhyme and a reason behind its integration (Silva, 2020). Due to the common mistake of not using
technology purposefully, following the TPACK framework is extremely important. For example,
in a social sciences class, it is not quality technology integration if you direct the students to go
research a country and write a summary of their findings. Instead, teaching a lesson on media
literacy and giving students guiding questions to follow via an online forum would be a better
plan (Silva, 2020).
Throughout this program, the importance of media literacy has become tremendously
evident. Eason (2019) dives into the depths and strategies for combating fake news and models
for how to include lessons on fake news into the curriculum. In Chapter 4, there is a section titled
Strengthening Your Core (Principles). Within this section, Eason (2019) highlights the
importance for educators to be aware of their own bias. Within the book, the author insists it
will prevent bias if students are provided with multiple perspectives that can support arguments
on both sides of the topic. Eason (2019) gives examples of how to evaluate fake news within
social media. The examples are found on pages 66-74 with an answer key provided (Eason,
2019).

Subject-Specific Teaching Practices
Researching subject-specific teaching practices will build my knowledge base and tool
kit of how to be an effective educator. Nihan and Yesilcinar (2021), draw their attention to
exploring and focusing on reflective strategies among both teachers and students, and how
specific strategies are able to improve their ability to learn. The study first broke down self
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assessment into three main categories; self evaluation-teaching (work is reviewed to meet
predetermined requirements/goals), self monitoring (critically observing one’s work or
performance in a more informal setting), and self reflection (taking the final step and analyzing
and evaluating your own work in a formal critical way) (Nihan & Yesilcinar, 2021). The article
does imply that peer feedback has received negative comments and to be careful when exercising
this assessment strategy in class. While peer feedback can still be done, the classroom context
should be improved by allocating increased time on peer feedback instruction, along with the
building of an inclusive environment (Nihan & Yesilcinar, 2021).
I have repeated concerns about how to narrow the scope of what content to teach within
the wide field of social sciences. Percy and Durplass (2011) specifically state, “teachers cannot
realistically cover all the material that most national and state standards require” (Percy &
Durplass, p. 113, 2011). To narrow the scope, the article proposes 10 questions for teachers to
think about when creating a course plan. Following the guidance of the 10 questions when
dealing with large topics in American history such as World War II, will help to create an
effective curriculum (Percy & Durplass, 2011).
Along with narrowing the gap, educators in social sciences must evaluate different
cultures and various geographical locations. Throughout elaborate evaluation educators will start
to gather a larger, non mainstream, perspective. Hanvey (1992) elaborates on defining a global
perspective and states it is not easy to measure one's level of perspective, rather it is a blend of
knowledge and skills across a big global spectrum. With this being said, individuals may be rich
and efficient in some elements, but may be lacking knowledge in other elements or categories
(Hanvey, 1992). The range of teaching global perspectives is broad and lessons could vary from
the nation's economic equilibrium, to national policies, treaties, forms of communication, and so
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on. Hanvey (1992) creates the precedent of teaching five dimensions of a global perspective
which are; Perspective Consciousness, “State of the Planet” Awareness, Cross-Cultural
Awareness, Knowledge of Global Dynamics and Awareness of Human Choices (Hanvey, 1992).
Focusing on these five dimensions will help to broaden students’ perspectives and prepare them
for the world outside of the classroom.
Kaiser (2010), sets out with the intention of explaining how to combat student apathy, to
engage all students by making history relevant. Kaiser (2010), proposes the strategy of planning
a lesson around individualized, thematic research. The goal is to challenge students to think
critically about history and create a personal understanding based on their own perspective. The
article exposes the current trend of teaching history in a ‘border years’ format. ‘Border years’
classify how current history classes and curriculum are formed around a historical timeline,
traveling from one unit to another jumping through each historical step (Kaiser, 2010).
Kaiser (2010) challenges educators to see a new perspective of teaching social sciences.
The article gives a new perspective for student research. Students get an opportunity to create a
list of topics from history that interest them. The list of topics students create will serve as
separate units throughout the term (Kaiser, 2010). The article also gives techniques on how to
conduct assessments that includes; challenging students to have a detailed unit summary with
primary and secondary sources, as well as having them create a multimedia presentation of their
research (Kaiser, 2010). The article wraps up by admitting that this practice is not bulletproof
and some students will refuse to buy in. Students who do buy in will not only increase their
ability to learn, but will also improve the entire class environment (Kaiser, 2010).
Joseph Kane and Ellen (2008) also provide ideas of how to combat student apathy and
student motivation/engagement. The article highlights a societal red flag and gives evidence that
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civic instruction has decreased in classrooms today. The argument is based on the premise that
high-stake testing happens for subjects of math, science, and language arts, but not in social
sciences (Kane & Middaugh, 2008). Due to the lack of ‘importance’ viewed by leaders in
education, students do not see the value in civic learning. The article supports this notion by
analyzing voting statistics that have found citizens under the age of 25 have shown a decrease in
voting participation by roughly 25% in 30 years (Kane & Middaugh, 2008).
Kane and Middaugh (2008) latch onto the ideology that student commitment to civic
participation can be enhanced in the classroom when students have the confidence and capacity
to be effective citizens. Students will sense more motivation when they feel some type of
connection to other individuals or groups that share common ideologies and commitments (Kane
& Middaugh, 2008). Within their framework teachers can focus on encouraging student
commitments to specific issues and ideals, capacities for informed civic and political action, and
connections to those committed to civic and political engagement (Kane & Middaugh, 2008).
Kane and Middaugh (2008) repeatedly state that civic learning is extremely important in high
school. It is the last time in students' lives when they are subject to a free education and have all
the resources necessary to become more knowledgeable. Also it is a time when students start to
form their core beliefs and make important decisions that affect their future (Kane & Middaugh,
2008).
Along with teaching civic education, teaching economics is also very important. Schug
and Lupus (2008) explain there is data that identifies a gap in students' proficiency among topics
surrounding economics. The article mentions that students learn more about economics when in
a formal economics course, rather than economic material being integrated into other social
studies classes (Schug & Lupus, 2008). One of the main economic topics that is highlighted in
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the articles is the law of comparative advantage, and the cause and effect relationships involving
free trade (Schug & Lupus, 2008). Comparative advantage is effective because it is very
reflective on students' lives, but teachers must explicitly make clear connections to the real world
(Schug & Lupus, 2008). Students will gain a variety of perspectives from across the globe which
will help them attain a global perspective..
To wrap up my research in this Theme, I chose to add another technology integration
support in my specific field. Prior research has spoken about the acronym of SAMR which
stands for substitution, augmentation, modification, and redefinition (McGinnis, 2019).
McGinnis (2019) gives the warning to educators that using the SAMR model to transform
student learning may feel uncomfortable at times, and that is okay. The uncomfortability is
necessary to see all the benefits of using the SAMR model that reflect on students in the
classroom (McGinnis, 2019).

Chapter 3
RESEARCH METHODS
The methods of inquiry for this study focused on the principles and practices of action
research, using self-study aligned with professional teacher standards, teacher artifacts, student
grades, student form feedback, personal journal, and EdTPA lesson-plans as a means of data
collection. I will begin with a review of action research principles to establish the foundation for
this study’s method of inquiry. Second, I will review the choices and purposes of data collection
that helped to highlight my instruction and means for searching for improvement. Third, I will
detail my context for the study, methods of data collection protocols, maintaining credibility and
trustworthiness of the data, and acknowledge my limitations as a researcher. Finally, I will
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present the procedures used for studying my practice, while providing data and analysis that
speaks to adaptations and adjustments made to my instruction as I implemented this study.

Research Questions
My focus for this research was to gather information and reflect on my ability to create a
classroom environment that supports inclusion, technology integration, and effective social
science teaching practices. Specifically, I examined many different works of literature within my
literature review, personal lesson plans following an EdTPA template, Google form feedback that
I collect from students, and a personal journal where I am critically reflective of my current
teaching practices. This focus aligned with the following INTASC Standards for teacher
professional development. Additionally, I considered how studying my own practice in line with
INTASC Standards could improve my own instruction and therefore, student learning. My
purpose of this study was to gain supportive and proven instruction practices that will guide me
to being an effective teacher in the 21st century classroom. The research questions for this study
were:
1. How do I create an inclusive classroom environment where students have
equitable opportunities to reach their highest potential? By asking this question I hoped to
learn about inclusion and the effect an inclusive environment has on the learning and
motivation of a variety of students with different backgrounds. Data gathered from a
focus on this question was used to test my current belief on inclusion and my current
ideas on how to create an inclusive classroom environment.
2. How do I implement technology into the classroom that increases learning and translates
to the work environment? By asking this question I hoped to learn effective technological
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strategies that can be implemented into the high school classroom, not to only increase
student participation, but also build on interactive technological skills that translate to life
outside the classroom. Data gathered from this question was used to validate the
importance of incorporating technology into the classroom due to the relevance of
technology in society.
3. What research specific practices can I use that have been proven to succeed in a variety
of social science classrooms? By asking this question, I hoped to learn and retain
subject-specific teaching practices that have been proven to increase student learning and
achievement. Data gathered from a focus on this question was used to describe what
practices in the past have been proven by educators to be successful in a social science
classroom.
INTASC Standards
The INTASC standards is a set of core teaching standards that sets a guideline and
expectation for what teachers should know and be able to perform within the school
environment. The guidelines are set with the goals of providing the correct opportunities in the
classroom that translate to students in the college environment as well as the work environment.
The parameters of the standards are able to be a resource for what effective teaching and learning
looks like in a public education system. Effective teaching/learning means every student is
challenged to take ownership of their learning, emphasize the learning of content and real life
application to real-world situations, valuing the variety of differences that exist in the public
classroom and how these differences can maximize learning for those around, and acknowledges
a rapidly changing environment with the skills to adapt quickly and effectively.
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The importance of these standards have significant relevance due to the increased
diversity in classrooms across the country. It is crucial that teachers have the knowledge and
skills to diversify their teaching styles to a range of student differences. INTASC is also
important because it is able to give help to teachers who need to integrate technology into the
classroom. Along with classrooms becoming more diverse, the world around them is becoming
more technologically driven and diverse, as well. Overall, the biggest importance I see from the
INTASC standards is it helps teachers create instruction that teaches students, not only academic
skills, but global skills and knowledge that allows them to be successful in life outside of the
classroom. I keep these standards as a bookmark on my computer and refer to them as I create
lesson plans, as well as reflect on lessons that I have already taught.
For my study, I have chosen to focus on two standards. First, I have chosen to focus on
Standard #1 which is Learner Development. I choose this because it closely aligns with my first
two research questions. Learner development relates to building a classroom environment
because it creates an expectation that everyone comes to class to learn and if we can all come to
class with that mindset, then the overall class environment becomes stronger. Inclusion comes
into play because part of learning development means learning from others and the respect that
comes with that protects an all-inclusive classroom environment. Learner development is crucial
for students as they enter the workforce, especially the skills of learning how to work with new
technology. Because of this fact, my second research question closely aligns with this standard. I
take pride in my ability to teach students how to learn and not just what to learn. I want to learn
and assess ways that I promote learner development, and all of the strategies that I can learn to
build on my credibility and efficiency as a teacher.
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Next, I have chosen to focus some of my study to Standard #4 which is Content
Knowledge. I choose these standards because this is where I can use the most improvement. I am
currently in a US government and US history classroom and I have learned so much about the
content myself, along with the students. I graduated in economics, and even if I were to teach
economics, I still need to deepen my knowledge in the field. This closely relates to my third
research question which relates to proven, effective teaching strategies in social studies. I think
focusing on this standard along with my research guide will greatly benefit the knowledge I need
in the social sciences field to truly give students the learning opportunities to be a successful
citizen in society.

Methods and Procedures
My purpose was to describe my own teaching practice as well as how I use data to
improve my own practice in line with the INTASC professional standards. It was important to
choose a method that could account for both what the standards are for teachers and how I was
paying attention to my own practice through data collection to improve it. Accordingly, this
study was designed as an action research study. Action research is essentially a model or
guideline that promotes personal analysis, research efforts, data collection, and self reflection to
improve one's ability to be an effective educator. Action research provides a systematic process
for gathering and examining evidence that addresses a specific set of questions or problems.
Action research enhances the overall culture of everyone at the school including staff, students,
and volunteers.
I believe action research is important for teachers because it allows them to be critically
self reflective of their teaching practices. An observation I was able to make as a student was if
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my teacher had become stagnant or complacent. Action research can help prevent this stagnation
and complacency because of the in-depth examination of personal teaching practices and habits.
Action research also promotes collaboration between teachers that challenges them to have tough
conversations about whether what they are doing in the classroom is truly effective. Action
research keeps teachers honest and challenges them to continue their learning and diversify their
teaching philosophies, while updating and refining specific teaching practices.
One of the major characteristics of my action research project was the literature review.
Being new to the education system from a teacher’s point of view, I found it extremely important
that my instructional practices be based on true data and theories that have been proven to be
successful in the classroom. Particularly, I chose to focus on the idea of creating an inclusive
classroom environment because of how imperative it is for teachers to build their diverse
background knowledge in order to best serve the diverse population that fills classrooms today.
The information and suggestions that I found from my literature review has majorly increased
my ability to be an effective teacher for all students.

Data Collection
The basic steps in action research are 1) identify a topic or issue to study, 2) collect data
related to the chosen topic or issue, 3) analyze and interpret the collected data, and 4) carry out
action planning, which represents the application of the action research results. Data collection in
an action research project typically is related to the topic or issues, and provides answers
pertinent to the research questions. As Padak and Padak observe, “Any information that can help
you answer your questions is data” (1994). Therefore, I used a variety of data collection tools
related to my topic to ensure the validity of my results. Furthermore, I adhered to the following

37

INCLUSIVE EDUCATION AND TEACHING SOCIAL SCIENCES
four characteristics in determining the data I would collect for my study, 1) anonymity of
students, 2) comparison in data collection was built in so that the results could be judged against
themselves both before and after the intervention period, 3) aspects of performance to be
examined were identified prior to data collection so that the information was relevant and
connected to the research questions, and 4) a variety of data was collected so that different
aspects of the topic could be brought to light (Padak and Padak, 1994). Finally, because I was
studying my own practice while I was in the middle of said practice, I acknowledge the
“spiraling nature” of data collection in action research (Padak and Padak, 1994). By focusing on
data in connection to my research questions, my attention turned to other pieces of data that
emerged in relation to my questions. These emergent data pieces were included as part of the
study as they had relevance to my research questions.
Because my research questions focus on inclusive education, technology integration, and
subject-specific practices, I chose to collect data that would provide information about how my
practice and the interventions I identified aligned with the research topic. The types of data I
chose to collect are described next.

Journaling
My first source of data collection is personal reflective journaling. At the end of each unit
I teach I will reflect with a journal entry. Within my entry, I will be reflective and critical when
analyzing if I made progress towards my research goals with the unit. I hope to learn that I am
able to recall certain practices, activities, and situations that pushed me towards reaching my
teaching goals. This type of data ties in well with my research questions because it will help me
develop metacognitive abilities and encourage my own orientation and responsibility for the
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journey of, not only personal learning, but collaborative learning as well (Bahsan & Holsblat,
2017). Creating a running journal will allow me to evaluate my teaching for a whole term. I will
reflect on areas of success and failure. The more critical I am of my own work the more useful
the data becomes. I want to be critical so, when the next term begins, I am one step ahead on
progressing towards my teaching goals.

Document Analysis
My second source of data collection will be document analysis. I chose this because it is
a great strategy to formulate qualitative research. The data that I will be collecting for this source
will be all the lesson plans that I have developed over my time in the program. I have been able
to keep an organized Google drive folder of my lesson plans and will use them as a guide as I
develop more. Along with lesson plans, I will also compare EdTPA commentaries. When
analyzing the data, I have the goals of gaining elicit meaning, understanding, and hope to
develop empirical knowledge (Corbin & Strauss, 2008). I will also use rubrics from assessments
and lessons to evaluate student progress reflecting my teaching methods. This data aligns closely
with my research questions because within my lesson plan templates I should address and
include information regarding each of my three main points which is inclusive education,
technology integration, and subject specific effective teaching strategies.

Observation
My final source of data collection will be in the form of observations. I have three main
observations that I will focus on; mentor observation and feedback, clinical teacher observation
and feedback, and participant observation. Participant observation will be my own observation of
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students every day, as well as a more in-depth look when analyzing my teaching video within the
parameters of EdTPA. Observations and feedback from my mentor and clinical teacher will
come in the form of a complete observer, meaning that will not participate or interact with my
teaching, but will be present on scene during the observation (Baker, 2006). This type of data ties
in closely with my research questions because the feedback I receive will allow me to analyze
how others see my teaching. Within their feedback I will do my best to match pros and cons to
my teaching goals and provide suggestions for progress of fulfilling the research questions.

Context of the Study
The location of my study took place in a small town in the Salem, Oregon area. For
Oregon, the school is medium-sized and serves grades 9-12. Each classroom varies from roughly
15-30 students, even through my short time at the school I saw a variety of class sizes, but
usually none larger than 30. Classrooms are very diverse with 48% minority enrollment and
45% of the students identify as economically-disadvantaged. The school is organized into your
traditional fourth departments of english, math, science, and social studies. Although, the school
does offer a variety of electives such as woodshop and photography. Along with the mainstream
classes there are special education and specialized departments, as well. I can not speak for all
departments on campus, but within the social sciences division there are 6 teachers. Teachers
within the department work very closely with each other, meeting every Wednesday for
professional learning community (PLC) enhancement. The staff as a whole does a good job of
working together and trying to find ways to encourage and promote inclusion and student
engagement.
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I am mentored by a veteran teacher at the school who did a lot of modeling at the start,
but then quickly challenged me to be more involved providing constructive feedback when
needed. I have progressed to teaching my own class entirely and do have a concrete stake in the
grand scheme of things. With this being said, I do look forward to more responsibility as the year
progresses.
The class periods are 90 minutes long based around a 4 period a day schedule,
Wednesday’s class periods are 75 minutes long because of professional development time given
to teachers in the morning. The year is split up into 4 different quarters, although some classes
combine 2 quarters together, such as U.S. History.

Participants
Because this study was designed using an action research approach, the main participant
in the study is myself, as the teacher. As my learning progressed throughout my student teaching
program, I became interested in a number of ideas that would help me to improve my instruction.
Ultimately, I decided to focus on the main research areas outlined in my research questions. To
lend credibility to the results I will share from my self-study of my practice, it is important to
describe my role in the classroom where I teach. In this section I will focus on describing my
own classroom and my role as the teacher. For trimesters, I have been in the classroom part time.
As I made my way through the program, I became a full time student teacher, which took place
in my last trimester. At first I did a lot of observing my mentor teacher, writing journal entries
and following lesson plan templates was key to my observation process.
As I felt more comfortable in the classroom, I began to co-teach with my mentor teacher.
As time went on my mentor teacher became more and more hands off, while I took the lead. I am
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grateful for the opportunity to challenge myself early because it started to spark my growth as an
educator. I have been able to use past lessons my mentor teacher created as a guide, but I
reformatted and changed activities based on my ideas, again I am grateful for that opportunity.
My research questions actually came to me during my observation time early in the school year. I
did not have them fully thought out at the time, but when it came time to focus on research
questions I already had something in mind.

How I Studied My Teaching
There were many actions taken in order to answer my research questions. My study took
place over an entire school year, with many late nights. As I mentioned earlier in this chapter, I
leaned heavily on three forms of data collection: Journaling, Document Analysis, and
Observations. Journaling along with the research of literature, will help answer my first research
question relating to an inclusive classroom environment. Self reflection allows me to be critical
of the overall tone I add to the classroom. Also, self reflection provides specific evidence that I
did, or did not use strategies to create an inclusive environment within my teaching practices.
Journaling will provide evidence of the technology I used in the classroom which loosely aligns
with one of my research questions, how to integrate technology into the classroom.
When collecting data with document analysis, I am hopeful to answer my research
question revolving around proven subject specific teaching practices. I will collect lesson plans
that I have created. This will display my application of proven practices while holding me
accountable to making quality lesson plans. Document analysis will also take place in the form
of analyzing assessments. I will analyze students' learning for lessons and evaluate if I did get
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my central focus and learning targets across, or if I need to dive deeper into research to find more
proven strategies to use in the classroom.
Observations are a big part of my research because they will help me to answer all three
of my research questions. I will ask for participant observations but assign student surveys at the
end of the term. Students will be able to provide me with their feedback on my teaching style and
their experience as a learner. Student feedback is incredibly valuable. Based on students'
responses I will determine if I was successful in meeting teaching goals, creating an inclusive
classroom environment, using technology effectively in the classroom, and if learning happened
based on the subject specific practices I chose to implement. I will also collect observations from
my clinical teacher in the form of formal observations. This feedback is essential to my teacher
development. I have made it a hard goal of mine to be very receptive and try everything my
clinical teacher suggests, because of my respect for them as a professor. Observations from my
mentor teacher are unique and valuable because they are present every day I am in the
classroom, unlike my clinical teacher. Daily feedback is crucial and I make note of feedback
within my journal. My mentor teacher will complete formal observations where we pick apart
the pros and cons of my teaching style.

Chapter 4
RESULTS AND FINDINGS

Introduction
I will introduce my collected data and use a variety of data analysis techniques to provide
evidence of answering my research questions. I collected this data throughout the 2021-2022
school year. I obtained my data through teaching in a high school Social Science classroom
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surrounding the classes of American Government, US History, and Contemporary Issues
Through Film. When analyzing data collection you may expect to see a lot of tables, bar graphs,
and scatter plots, but the majority of my supporting data comes in the form of qualitative
evidence.
I have actively engaged and participated in this qualitative study focusing on both
independent and dependent variables that diversify throughout a variety of the classroom based
on the situations I have experienced. The data from the qualitative research will help me progress
towards fully answering my research questions which are; How do I create an inclusive
classroom environment where each student has equitable opportunities to reach their highest
potential? How do I implement technology into the classroom that increases learning and
translates to the work environment? And finally, what research specific practices can I use that
have been proven to succeed in a variety of Social Science classrooms?
As I began to dive into each of my data collection methods I started to feel subthemes
start to emerge. I will take the time to go into more detail about the sub themes later in the
chapter, but it is important to understand that once I was able to establish different specific sub
themes, my results became more evident and provided more correlations to my research
questions.

Data Analysis
As I mentioned earlier most of my data collection comes in the form of qualitative data. I
was able to collect a small amount of quantitative data in forms of student scores and results
from a pre and post class test, but most of the data results are driven qualitatively. For example, I
was able to identify the progress I made towards answering my research questions by observing
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and active journaling. While participating in this process I did my best to create common themes
that closely aligned with the research questions mentioned in the introduction.

Journaling
My first source of data collection is personal reflective journaling. At the end of each unit
I performed self reflection journaling. Within my entry I was reflective and critical when
analyzing if I made progress towards my research and teaching goals for the unit. Throughout
my journaling I learned that I am able to recall certain practices, activities, and situations that
pushed me towards reaching my teaching goals. This type of data ties in well with my research
questions because it helped me develop metacognitive abilities and encouraged my own
orientation and responsibility for the journey of not only personal learning, but collaborative
learning as well (Bahsan & Holsblat, 2017). By creating a running journal I was able to evaluate
my teaching for an entire highschool term. I was able to reflect on areas of success and failure.
The more critical I was of my own work the more useful the data became. I wanted to be critical
so, when the next term begins, I am one step ahead on progressing towards my teaching goals.

Document Analysis
My second source of data collection was document analysis. I chose this because it is a
great strategy to formulate qualitative research. The data I collected for this source will be all the
lesson plans that I have developed over my time within the WOU program. I have been able to
keep an organized google drive folder of my lesson plans and will use them as a guide as I
develop more. Along with lesson plans, I also compared EdTPA commentaries. While analyzing
the data I had the goals of gaining elicit meaning, understanding, and hope to develop empirical
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knowledge (Corbin & Strauss, 2008). I also used rubrics from assessments to and lessons to
evaluate student progress reflecting my teaching methods. This data aligns closely with my
research questions because within my lesson plan templates I should address and include
information regarding each of my three main points which is inclusive education, technology
integration, and subject specific effective teaching strategies.

Observation
My final source of data collection was done in the form of observations. I focused on
three main observations; mentor observation and feedback, clinical teacher observation and
feedback, and participant observation. Participant observation was my own observation of
students every day, as well as a more in-depth look when analyzing my teaching videos within
the parameters of EdTPA. Observations and feedback from my mentor and clinical teacher came
in the form of a complete observer, meaning that they will not participate or interact with my
teaching, but will be present on scene during the observation (Baker, 2006). This type of data ties
in closely with my research questions because the feedback I receive will allow me to analyze
how others see my teaching. Within their feedback I will do my best to match pros and cons to
my teaching goals and provide suggestions for progress of fulfilling the research questions.

Emerging Themes from Data Collection
Table 4. 1
Data Source

Theme

Procedures Taken to Collect Data for
Evidence

Journaling

Personal
Relationship
Growth

Jotting down times throughout the term
when I was able to make strong
connections with different students.

46

Research
Question
RQ - 1

INCLUSIVE EDUCATION AND TEACHING SOCIAL SCIENCES
This data was very valuable because I
was able to look at my journal and see
who I have and haven’t talked to in a
while, making sure that I am reaching
out and making an effort to learn more
about students and their personalities.

Document
Analysis

Observation

Participation in
Class/ Group/
Partner
Discussions

Elaborating how my community work
and group interaction went in
correlation to the group learning
activities for the day. I was looking
specifically for students to be
respectful, on task, and engaged in the
content itself

RQ - 3

Incorporation of
Technology

Taking note of what technological
strategies I used in the lesson. I was
able to assess strengths and weaknesses
of different types of technology
integration.

RQ - 2

Student
Achievements of
Learning Target

A collection of both informal and
formal assessments. Based on the
results, I did my best to correlate
success with specific practices that
helped to build the skeleton for the
lesson.

RQ - 3

Methods of
Instruction with
Technology

Specifically assessing the different
ways I used technology in the
classroom and identifying what
methods of integration were successful
and what methods did not lead to
student success and engagement.

RQ - 2

Lesson Planning to
Meet All Students
Needs

Receiving feedback from Mentor and
Supervising teacher on the methods I
choose to support all students and the
classroom and making improvements to
the accommodations based on their
professional experiences and expertise.

RQ - 1

Trying New Tech
and Problem
Solving

As I have learned throughout my
RQ - 2
student teaching experience it is okay to
fail in front of students. Also when
trying to incorporate new technology
into the classrooms sometimes things
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do not go as planned, but I did my best
to observe what went wrong and how to
improve that strategy in the future.
Student
Comfortability

Observing if students felt comfortable
when coming into the classroom.
Observing how students communicate
and work with others within the
classroom environment. And observing
how students act when I am around or
having conversations with them.

RQ - 1

Evidence for Research Question 1
Throughout my time in the program, I have become attached to this idea of creating a
classroom where all students have the best opportunity to become the best version of themselves.
My belief in this concept was the driving force behind my first research question, How do I
create an inclusive classroom environment where each student has equitable opportunities to
reach their highest potential? I was fortunate to teach in a school that consists of a diverse
demographic including race, educational ability, and economic status. Student teaching in a
school that does have this variety of students has been monumental to my growth, as not only an
educator, but also a person. I have learned more about different cultures and traditions, I have
learned how to spark students' interest which I could not do at the beginning of teaching. I have
learned that students learn in very different ways and I do my best to touch on a variety of
teaching techniques in order to reach the class in entirity.
As you can tell from table 4.1, I took the opportunity to evaluate all three of my data
collection sources; Journaling, Document Analysis, and Observations to answer my research
question. Although I am proud of my progress and growth of knowledge to answer my research
question, I understand I still have a lot to learn and am excited to continue the process.
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Journaling - Personal Relationship Growth
Throughout the term I kept a running journal and because I had my research question
established early, I made a big emphasis of including thoughts and successes in creating an
inclusive environment. Throughout my recording of connections with students, as well as
connections that were not very strong, I realized that student-teacher relationships take time, and
I can expect to get some resistance from students. I am from a high school where I knew all the
teachers in the school by the end of Freshman year. At the school where I was student teaching,
this was not the case. Given that students are walking into the classroom and being taught by a
stranger, I began to accept the resistance.
Throughout my journal I kept reminding myself to stay patient and consistent, and
eventually students will begin to open up and feel more comfortable around me. As I started to
have more and more entries in my journal I began to collect evidence of different things I did
that increased my relationships with individual students. This evidence was great and very useful
at times, but not every time. I ask myself why I can connect to some students but not connect to
others? I came to the conclusion that relationship building with students is much like the
students' learning characteristics. This is that many students build relationships differently, just
like many students learn differently. As this became more and more evident, I challenged myself
to step out of my comfort zone and get to know students in different ways. At times this was very
uncomfortable to me, but when a breakthrough happens and a relationship is sparked, the anxiety
and uncomfortability is substituted with joy and relief that I can now connect with this student on
a real life level which in turn leads them to having more motivation and a stronger work ethic
while in my class.
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Document Analysis - Lesson Planning to Meet All Students Needs
At the beginning of the program I had a really hard time completing the EdTPA lesson
plan template in its entirety. One of the sections that held me up was, how have you addressed
the needs of diverse learners ? (Ex: IEPs, 504s, linguistic & cultural diversity, students without
prerequisite knowledge, etc.). This was challenging for me because I did not have a very big
toolkit for teaching diverse learners before having any clinical experience. I noticed that this was
a big red flag due to the goals I set for myself within my teaching philosophy. I challenged
myself to increase my toolbelt and by proactively engaging in document analysis I have been
able to do so. It is important to note that I would not have been able to have built this diverse
toolbelt if it wasn’t for the expertise and feedback from both my mentor and supervising teacher.
As I constructed more and more lesson plans, I began to try different techniques to reach
different student needs. The evidence again leads me to developing a stronger understanding of
student individuality. Just because two students are associated with the same learning disability,
does not mean that they function equally with the same accommodations. Throughout my
document analysis process I found, the more I was able to use different teaching techniques and
different accommodations when lesson planning, the more I was able to reach all student needs
in the classroom.

Observation - Student Comfortability
Observing the classroom may have been the most beneficial source of data collection that
I used to help answer my first research question. I did my best to make it an emphasis to assess
my students not only from a content lens, but also from a social lens. I would ask myself
questions about my students such as, are they more happy or sad when they come into the
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classroom? If they are sad, is it because of the dread coming to my class, or is there other
reasoning for the emotions that I may be able to help with? Are students willing to share their
opinions related to content in front of the class or in groups? Do students understand that our
classroom is a safe environment where ideas and learning flows freely, where mistakes are
accepted and learning from each other is just as important as learning from me?
At the beginning of my student teaching journey I found myself through self reflection
not being very comfortable in the classroom. A lot of the content was new to me and I did not
have the confidence to teach it in an effective way. My mentor and supervising teacher made
comments during their observations of me that it is normal to be nervous and sometimes they
still get nervous, but it is beneficial to calm the nerves and be a confident figure for students in
the classroom. As I received this feedback from my mentors I began to ask.
“How can I expect students to be comfortable when coming into the classroom, if
I am not comfortable myself?”
The change in confidence did not happen overnight, but as the weeks went on I found myself
being less and less stressed, and more comfortable with the everyday career of educating
students. As I became more comfortable, I found that my students did as well.
I also was persistent in wandering around the classroom during group student work time,
and found that students tend to be more comfortable when I am consistent in establishing
classroom norms and expectations at the beginning of the quarter and touching on high quality
classroom characteristics as the quarter progresses. In American Government there are many
touchy topics to discuss in school, and students may be hesitant to share their opinions with
others surrounding these controversial topics. To counteract this hesitancy, as a class we would
discuss the benefit of people in society having different opinions and thoughts. We would discuss
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how we can make progress as a country, if we are all thinking the same thing? Once I was able to
portray the mentality that I valued each individual’s original thoughts and opinions in each of
their individual original thoughts and opinions, my observations of students in class became
much more positive and I began to have the tools that lead to a stronger and stronger classroom
environment.

Evidence for Research Question 2
My second research question is focused around technology in the classroom. At the
beginning of my action research efforts I set out to find ways and create opportunities for
students to interact with technology and build skills to be successful in the 21st century work
environment. At the school where I have been a student teacher there are a lot of technological
resources and their funding for more tech in the classroom is continuing to increase. I have been
challenged throughout my coursework in the program to experiment with a variety of
technological platforms. Platforms include websites that help students build mind maps for note
taking or create word clouds when focusing on main points surrounding specific content themes.
I have been able to take my experience with these different platforms and share them with the
students I have been teaching. This is just one example of how I integrated technology into the
classroom, but I realized I needed to expand my strategies to truly have students’ skills translate
to the work environment.
As you can see in Table 4.1, I took the opportunity to evaluate all three of my data
collection sources: Journaling, Document Analysis, and Observations to answer my research
question. There is much I still have to learn about integrating technology in the classroom, my
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learning must stay fluid and current to stay in touch with the technological world as it continues
to evolve.

Journaling - Incorporation of Technology
As I began my teaching in the classroom I made it a goal of mine to use technology
everyday. This includes me presenting information to students through a variety of different
sources. For example, in our unit on the legislative branch as a class we went through an
interactive virtual tour of our nation's capitol building. Another example would be using Google
Slides for students to follow and along and interact with during lecture times. In my running
journal I made sure to highlight times when I incorporated technology into the class.
Along with noting when technology was used I entered a quick response to if I thought
the interaction with technology was beneficial to students learning and preparing them with
technological skills that will also be used outside the classroom. The evidence I found was
overwhelmingly positive. I believe students like to use technology and find it more meaningful. I
did have to be explicit in informing my students that when we use technology in the classroom to
focus on growing their technological skills, along with increasing their knowledge surrounding
the specific content. Most of my journal entries did have highlights for technology almost
everyday due to the frequent use of Google Classroom and Google Slides.

Document Analysis - Methods of Instruction with Technology
When constructing my lesson plans for different Units I did my best to specifically state
how and what technology I would be using for the day. This was done in a much more formal
way than the journaling data collection technique that I explained earlier. Throughout the EdTPA
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lesson planning I was forced to provide evidence of why I was using the technology in the
classroom. This was great because by the end of the lesson plan construction I was able to feel
more confident in the teaching of the new technology. I was also able to keep records of what I
have done with a specific class, while uncovering what tech skills I may have missed in the
lesson and then finding ways to incorporate them into the Unit.
By performing this document analysis I came to the conclusion that it is important to
introduce a variety of technological opportunities for students to learn, but equally important to
give students an adequate amount of time and opportunity to increase their fluency with that
specific technological skill. With this being said, as the year progressed I started to repeat more
and more technology techniques and found the students enjoyed increasing their skills
surrounding technology. I also found that students in the classroom today can be uberly
proficient and organized through the integration of Google Classroom as a main resource for the
class. As I continued to interact with document analysis I continued to repeat techniques and was
happy with the results.

Observation - Trying New Tech and Problem Solving
Although I incorporated technology into the classroom that was supported by proven
practices, there were still times where the technology integration did not go as planned. My
mentor and supervising teacher have observed me teaching in the classroom when a scenario like
this has occurred. The feedback I received greatly increased my ability to answer my research
question. Their feedback was, ‘it is awesome to try new things evolving technology and it is
perfectly okay if the implementation process is unsuccessful’. They also mentioned, ‘it may be
even more beneficial for students to struggle with technology and learn the ins and outs, rather
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than have everything go smoothly all the time’. Trying new things and challenging students with
technology will increase their learning of 21st Century Skills.
I came to the conclusion that the more technology I can implement into the classroom in
a way that fits the content the better, especially when trying to fulfill my teaching goals of
helping students gain the skills of being successful outside of the classroom and in the work
environment. I found that the more students can problem solve and produce their own learning
surrounding the technology the more capable they will become of being successful when
problem solving with technology is needed in the work environment.

Evidence for Research Question - 3
My third and final research question centered around finding and implementing
researched based practices that have been proven to be effective in a variety of Social Studies
classrooms. I started gathering the information necessary to build supportive evidence for this
question since I began the Masters of Arts in Teaching almost 2 years ago. Classes with focuses
on content pedagogy, ESOL practices, and many others have contributed to my learning and
ability to fulfill the void of my research question. As I pursued my teaching goals throughout the
MAT, I actively combined my ARP efforts with my content learning to practice researched based
practices in my student teaching efforts.
In table 4.1, I explain how I was approached using two of my data collection sources;
Journaling and Document Analysis to answer my research question. I have strength in my
support but will continue to learn and progress my efforts in implementing proven subject
specific strategies in my classroom to progress to my teaching goals.
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Journaling - Participation in Class/ Group/ Partner Discussions
Throughout my journaling process I made sure to note the type of conversations centered
around content that students were having throughout the term. Conversations include
communication that take place in the form of class, group, and partner discussions. Based on the
students' participation and engagement during these times, I did my best to establish correlation
between the effective conversations and communication with the subject-specific practice that I
used for that lesson. This was definitely challenging for me, and it was really hard to form a
strong conclusion that interlocked the subject-specific practice with student success and learning
as the only factor of production. Obviously there are many other variables that factor into the
learning and conversations being had in class, but for the purposes of this ARP and data
collection I focused on the correlation between the subject-specific teaching practice and the
learning.
Based on the data I collected throughout my journal entries, I found that students display
stronger learning when engaged in thoughtful conversations. Hanvey (1992), mentions striving
to teach and help students understand this global perspective where all actions taken in any place,
may have an effect on someone that is on the other side of the planet. I do this in my American
Government classroom by creating relevance to other governments functioning in the world
today, as well as evaluating other governments from a historical perspective. My data brings me
to the conclusion that students have the most effective communication and discussions when
they are able to see relevance in the learning, while being able to relate it to something they may
already know about. In EdTPA, this is called activating prior knowledge and based on my ARP, I
had the most success tapping into this when focusing the lesson around An Attainable Global
Perspective (Hanvey, 1992).
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Document Analysis - Student Achievements of Learning Targets
Much like my journaling method of data collection for this research question, I did my
best to find correlations between subject specific teaching practices with student success of
achieving learning targets. Again, I want to note this was a tough evaluation for me because the
outcome of student achievement was not only linked to the research practice, but also my
execution of implementing the research practice. Throughout this process I did feel myself
growing as a teacher and I began to emerge with my own personal teaching styles based on the
outcome of student fulfillment of learning targets.
My evidence led me to believe that I am best able to teach students when I am using a
sociocultural approach that can be linked to the research of Vygotsky. I experience the most
success when I am able to create an informal environment where students are able to talk and
learn from each other, hopefully more than they learn from me. As I began to emerge with this
conclusion I was flooded with feelings of happiness because of how closely it connects with the
evidence found within my first research question relating to the creation of an inclusive
classroom environment. I still was able to challenge students to come up with their own original
thoughts and ideas, but if I focused on being a facilitator of thought provoking questions and
activities, then handing the reins over to the students. This process is what then led me to seeing
the most growth towards students achieving the learning targets.
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Chapter 5
DISCUSSION AND IMPLICATIONS
Implications
Throughout my student teaching journey I have reestablished my reasoning for why I
wanted to become a teacher. Action research has played a huge role throughout my journey and
the data I found not only allowed me to focus on my teaching practices, but created hope in what
I would be able to achieve as an educator. Before starting in the classroom, I had negative
speculation of the possible impact teachers could have on students. Throughout my learning and
application I discovered that the magnitude of impact is beyond measure, but strategies and
techniques must be used correctly in order to tap into this impact. Action research has laid the
foundation for how I will strive to continuously improve my ability as an educator and I will lean
on action research going forward.

Future Practice
I am proud of the data I have collected and the evidence I have gathered to answer my
research questions. I have received feedback from both my Supervisor and Mentor teachers that
have increased my ability to be an effective educator. Both teachers have asked me thought
provoking questions that heightened my awareness of the classroom environment and both have
given suggestions for how I can improve my teaching to create a greater impact on students. The
feedback I received from students also plays a huge role in my action research success. Though I
am proud of my learning and accomplishments, there will always be ways to improve. In the
future there are two themes that I really want to focus on; Assessment Practices and Continuing
to push Depth of Knowledge.
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Assessments Practices
Much of my focus throughout the first four chapters I had my goals set on creating an
inclusive classroom learning environment that implements technology in a way that prepares
students for the world outside the classroom. Along with these two themes I did my best to
support my teaching with researched based strategies. As I progressed through the school year I
started to notice a big missing piece of instruction which was the implementation of a variety of
assessment strategies. During some of the class periods that my supervising teacher observed my
teaching I got lots of positive feedback, but one thing that always came up for an area to work on
was, mixing up the lesson more informal and formal assessments with feedback to reassure
students that they are in fact meeting the learning targets for the lessons. By focusing on this in
the future I hope it leads to a correlated success of students understanding material and becoming
better versions of themselves. It will also provide much more clarity for me before progressing to
the next learning target within the unit. Improving and building my assessment tool belt
strategies will help me reach my teaching goals that are highlighted in my Philosophy of
Education.

Continuing to push Depth of Knowledge
I also decided to focus some of my future research efforts towards increasing students'
depth of knowledge based on my lesson planning techniques. I started to gravitate towards this
theme from my experience during my school's Professional Development times. I have been able
to communicate with other teachers in the Social Sciences department as well as teachers from a
variety of departments. The communication surrounding Depth of Knowledge comes in four
different levels with one being the lowest and level four being the most advanced. Following this
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structure I have done best to advance through each of the steps throughout a unit but have found
it to be challenging. I currently find myself getting stuck on levels 2 and 3, without truly getting
my students to engage in level 4 learning activities. Due to this fact, I find it extremely important
to focus my future research on increasing my knowledge and ability to teach lessons progressing
through the four levels of Depth of Knowledge.

Future Research
When performing my future research focusing on Assessment Practices and Pushing
Depth of Knowledge, I plan on taking a slightly different approach than the one I implemented
throughout this action research study. In Chapter 4, I address the fact that much of my data
collection came in the form of qualitative data. My findings are unforgettable and I am happy
with the results, but for my future practice I am going to collect data that will generate
quantitative results. I think that this quantitative research approach fits better with my new
themes because I can specifically identify how many times I implement assessment strategies
throughout the lesson and start to make charts and graphs based on clear baseline data. I can take
a similar approach of identifying the depth of knowledge I implemented throughout each of my
lesson plans. This information is black and white and the data collected can be clearly
represented through different tables and graphs based on quantitative data. When it comes time
to analyze the data I will have a clear picture of my success and ability to increase my teaching
practices surrounding Assessment Practices and Depth of Knowledge.
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Strengths and Limitations
This study was conducted in a classroom setting where I felt comfortable and with a great
supporting staff. The strengths of my study are a result from the efforts of my students and help
from both my supervising and mentor teachers. The limitations of the study came in the form of
other requirements I needed to fulfill in order to complete the MAT program. Like many of my
colleagues there were stressful times between juggling EdTPA and other assignments. Due to the
other requirements, I am hopeful that when I interact with action research in the future I will be
able to dedicate more time and focus to the study and increase my effectiveness as an educator.

Strengths
Action research has challenged my ability to be consistent and intuitive when interacting
in my first teaching experience. The structure of this action research was strong and provided
many helpful opportunities along the way. Examples of helpful opportunities would be study
time in Hamersly Library when conducting the Literature Review, class sections with peer
interaction and feedback, continuous deadlines to prevent procrastination, and continuous
feedback to reassure learning and provide a clear pathway for what steps to take moving
forwards. My strengths in the study also emerged from the feedback I got from my mentor and
supervising teacher, as well as my students I taught in the classroom. With all of these supports I
feel like I have been able to conduct a strong action research study.
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Limitations
Limitations for my study was due to the lack of time to truly just focus on the action
research. At times throughout the program I had so many other things on my plate that I was
required to take focus away from action research. The learning I got from the other activities is
awesome and I am thankful for those learning opportunities, but when strictly analyzing my
action research project I found those activities to be limiting. In the future I will be able to
conduct stronger action research when my focus will not be as widely spread.

How Action Research Helped me Meet Program Learning Outcomes
When starting the MAT programs as candidates we were challenged to reach three
learning outcomes; Planned Instruction that Supports Progress in Learning and Appropriate for
the Development Level of Students, Establish a Classroom Climate Conducive to Learning, and
Engage Students in Planned Learning Activities to Learning. In the next short sections I will
address how this study has helped me reach the first two specific learning outcomes.

Plan Instruction that Supports Student Progress in Learning and Appropriate for the
Development Level of Students
This study played a large part in my ability to reach this learning outcome because of the
self reflection that took place continuously throughout the study. Throughout the different classes
within the MAT, I have learned a variety of methods of instruction including instruction of ELL
students. By interacting in a daily journal with constant reflection and feedback between myself
and other teachers, I was able to assess my implementation of these techniques and evaluate the
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success I had with different levels of students. Without action research I would not have
performed the effectiveness of self reflection in the depth that I did, which signifies how
important action research was to my ability to reach this learning outcome.

Establish a Classroom Climate Conducive to Learning
Due to the fact that one of my research questions within my action research study
surrounded the idea of creating an all inclusive classroom environment for students to be
successful, much of my focus specifically addressed this learning outcome. Much time was spent
during the literature review (Chapter 2) section of action research researching the different ways
and techniques to create a strong healthy classroom climate. Throughout my various forms and
data collection and elaboration, action research strongly attributed to my ability to reach this
desired learning outcome set forth at the start of the program.

Conclusion
When I created my research questions I was unsure how tangible they were to answer,
and if I was going to reach the answers I wanted. This was the first time I conducted research
over this amount of time, and there was definitely anxiety when beginning the process. As I
progressed through the steps of action research the stress levels fluctuated, but as I began to
reach due dates and progressed through the Chapters I started to recognize the beauty of this
opportunity to measure my growth as a teacher. Again, I am beyond thankful for the staff at
WOU, as well as the staff and students at Central High School for helping me through this study.
I am proud of my results based on the data I collected and am excited to continue to use action
research in my future teaching career. I have a long way to go and understand that the learning
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and improvement never stops, but I am thankful for the educational foundation I have built
throughout my experience in the MAT program and action research efforts.
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